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CHAPTER I 

INTRODUCTION 

This chapter elaborates five points of the research which consist of the 

background, research questions and research purposes, rationale, and previous 

studies. 

A. Background of the Research 

Nowadays, as the world develops, teachers are required to have a global 

competence in teaching. Boix-Mansilla & Jackson (2011) stated that teachers in 

the 21st century must be prepared to teach diverse students and develop their 

global competence. In response to this challenge, multicultural educational 

programs and supports have been created (Walters, Garii, & Walters, 2009). 

Teaching abroad is one approach to developing pre-service teachers' (PSTs') 

ability to use culturally-relevant pedagogy in diverse classrooms (Cushner & 

Brennan, 2007; Trilokekar & Kukar 2011), and to internationalize their teacher 

education curriculum (Boix-Mansilla & Jackson, 2011).  

Universities have similarly increased their efforts to graduate students with 

a global perspective (Cushner & Chang, 2015).  In Indonesia, a program like 

International Teaching Practicum is still rare. Whereas, in this globalization era, 

the teachers are required to have open-minded and global perspective. As Cross 

(1998) in Ateşkan (2016) found, the pre-service teacher becomes more 

independent when they are in an international setting and are better able to make 

decisions at their working environment once they return home.  Moreover, living 



 

 

in a different culture helps students develop global awareness (Jarchow, 

McKay, Powell, & Quinn, 1996). 

However, teacher education students tend to be cross-culturally lack of 

experience and global awareness, making it difficult for them to effectively 

address the differentiated needs in today's classrooms (McGaha & Linder, 2014). 

The students need some helps to learn to reflect themselves as cultural beings and 

to become aware of the ways they respond to,  and make meaning within different 

cultural contexts (Wikan & Klein, 2017). The cultural shock that many students 

will experience may catalyze a change in their frames of reference, which might 

lead to increase cultural sensitivity. Nevertheless, this will depend on the ability of 

the student to reflect and elaborate on an existing point of view and habit of mind 

and transform them into a new frame of reference (Wikan & Klein, 2017). 

Many types of related-topic of the research were conducted, but the 

majority of the research tends to be self-reports or qualitative analysis showing the 

good impact of International Teaching Practicum on the personal (Ateşkan, 2016; 

Ozek, 2009), professional (Kabilan, 2013) and intercultural (Walters et al., 2009) 

development of the pre-service teachers. There were only few of the researches 

that study the challenge, specifically the intercultural challenge that the pre-

service teachers faced during the program, like studies conducted by Wikan & 

Klein (2017) in Norway, Yunus, Hashim, Ishak, & Mahamod (2010) in Malaysia, 

Barletta Manjarrés (2009) in Colombia, and  Parveen & Mirza (2012) in Pakistan.  



 

 

In Indonesia, the study about International Teaching Internship is not well 

documented. There is only one study conducted by Azizah (2016) that was related 

to the international teaching internship program. However, the study did not 

elaborate the context of Indonesia EFL pre-service teachers; it investigated the 

Malaysian EFL pre-service teachers that come to Indonesia to teach in Special 

School in Yogyakarta.  

In line with this, the present study efforts to analyze the intercultural 

challenges faced by the pre-service teacher of English Education Department of 

State Islamic University in Bandung during an International Internship in South 

Thailand. Besides, the research tries to analyze the way the pre-service teacher did 

in dealing with the challenges that were faced. Thus, this research is entitled: 

“INTERCULTURAL CHALLENGES OF INDONESIAN EFL PRE-

SERVICE TEACHER IN TEACHING ENGLISH TO THAI STUDENTS IN 

AN INTERNATIONAL TEACHING INTERNSHIP PROGRAM.” 

B. Research Questions 

    Based on the background of the research, the statements of research 

questions are formulated as follow: 

1. What are the intercultural challenges faced by the Indonesian EFL Pre-service 

Teachers in Teaching English to Thai Students in An Internship Program? 

2. How does the Indonesian EFL student teacher cope with the challenges of 

teaching Thai Students in the International Internship Program? 



 

 

C. Research Purposes 

    Based on the questions formulated above, the purposes of this research are 

restated as follows:  

1. To find out the intercultural challenge that the Indonesian EFL Pre-service 

Teachers Face in Teaching English to Thai Students in An Internship Program 

2. To find out the way Indonesian EFL student teacher cope with the challenges 

of teaching Thai Students in the International Internship Program. 

D. Research Significancies 

    This research is attempted to give at least the significances in three aspects 

including:  

1. Theoretical Significance 

This research is expected to provide more information about the pre-

service teachers’ internship process, the challenges that they face and how they 

cope with the challenges. This can be useful for researchers, teacher education 

department students, the lecturers and all readers that have the same interest in the 

issue. 

2. Practical Significancies 

    Practically, this present research is expected to help the pre-service 

teachers do better in such a program by preparing all the things regarding the 

program. For the lecturers and teachers, this research is expected to help the 



 

 

policy-makers in designing the supervision and evaluation of the program, so that 

the pre-service teachers will be well-monitored.  

3. Policy 

This research can be considered as an evaluation of the program, 

especially for the State Islamic University where the research is conducted.  Since 

the program was conducted for the first time, this study can help the stakeholders 

consider whether or not such a program should be run again.  

E. Rationale 

Teaching practice plays a significant role in the pre-service teachers’ 

teaching skill development. It is the first opportunity for them to participate in 

activities involved in teaching in actual situations (Tok, 2010). Scholz & 

Hansmann (2003) assumed that it is an effective way to shape their professional 

identities, to experience environmental problems in complex real-world contexts, 

and to develop learning strategies that meet the demands of the labor market.  

As a 21st century pedagogue, pre-service teachers must adapt to new 

standards, policies, and ever-changing classrooms (Chacko & Lin, 2015). 

Teachers are not only required to professionally teach in the local context but also 

required to teach multiculturally professional with a global perspective.  

To prepare the pre-service teachers for the challenge, an International 

Teaching Practicum is begun to be conducted.  In the context of Indonesia, one of 

State Islamic University in Bandung, West Java, conducted a two-month 



 

 

International Teaching Practicum called International Internship Program in South 

Thailand. The participants of the program were the fifteen sixth-semester pre-

service teachers that have been competitively selected, including two of Thai pre-

service teachers. This program was carried out in three phases; 1) pre-departure 

orientation program; 2) two months of the teaching program, and; 3) post-program. 

The program was held as the preparation of the pre-service teachers to 

teach in a rapidly diversifying world via an international placement (Chacko & 

Lin, 2015). It gives them the opportunity to visit schools overseas. Therefore,  

international teaching experience is recommended, and various education 

programs offer this opportunity (Ateşkan, 2016). 

For international education programs, it is imperative that they focus on 

intercultural competence (Wikan & Klein, 2017). Intercultural competence refers 

to the acquisition of generalizable intercultural competence: that is, competence 

that can be applied to dealing with a cross-cultural contact in general, not just 

skills useful for dealing with a particular other culture (Bennet, 2012). Deardorff 

(2006) defined intercultural competence as the ability to develop targeted 

knowledge, skills and attitudes that lead to visible behavior and communication 

that is both effective and appropriate in intercultural interactions but specifically 

consider the development in the context of teaching. 

A number of studies have shown good impacts of International Teaching 

Program in aspects like global knowledge, increased sensitivity to second 

language learners, and growth in cultural competence as stated in Cushner & 



 

 

Chang (2015), such as Clement and Outlaw (2012); Cushner (2009); Cushner and 

Mahon (2002); Devillar and Jiang (2009); Landerholm and Chacko (2013); Lee 

(2011). 

However, some researchers (Lou and Bosley, 2012; Bathurst and La Brack, 

2012; Hammer, 2012) have observed that staying in another country does not 

automatically make a person interculturally competent. They probably face 

culture shock (Vall & Tennison, 1992), disorienting experiences, or problem of 

funding and access to international teaching program (Chacko & Lin, 2015).  

Rexeisen & Anderson (2015) also reported positive short-term outcomes 

on the Intercultural Development Inventory (Hammer, Bennett, & Wiseman, 

2003), but note an absence of continued gains in intercultural competence one-

year post-experiences, suggesting that study abroad might not have produced a 

long-term impact on intercultural skills. They also concluded that concepts 

learned both in a preparation program and in teaching abroad did not always 

transfer well in a different cultural context (Hauerwas, Skawinski, & Ryan, 2017). 

In discussing the issues, the researcher designed the research by referring 

to the theory of Deardorf (2004) and Byram (1997). Besides, the researcher also 

used multiple Intercultural Competence rubrics (AAC&U Intercultural 

Knowledge and Competence Value Rubric, Cultural Knowledge and 

Effectiveness Rubric by Oregon State University, Diversity Learning and 

Intercultural Competence Rubric by University of Wisconsin Whitewater). These 

multiple rubrics were used to add to what may not be explored by the previous 



 

 

researchers about the intercultural challenge that the pre-service teacher faced 

during the international teaching practicum. It is important to encounter and 

identify the problem or the challenges during their teaching practicum since the 

pre-service teachers are also assumed as new in the profession (Yunus, Hashim, 

Ishak, & Mahamod, 2010).  

F. Previous Researches 

The research discussing international teaching practicum have been 

variously conducted in some countries like in Turkey (Ozek, 2009), Australia 

(Santoro, 2014), and Africa (Maynes et al., 2012, ). The previous researches 

focused on the positive impacts of the program like the development of personal 

and professional competence (Ateşkan, 2016; Ozek, 2009; Kabilan, 2013).  

However, some of the researchers begin to conduct research that 

elaborates the challenges during the international teaching practicum itself. Yunus 

et al., (2010) tried to examine the pre-service teachers’ teaching experiences and 

challenges with the school administrators, mentor, supervisor, as well as teaching 

and learning process. With a total of 38, the finding of the research showed that 

the main challenges faced by the pre-service teachers were the cultural differences 

and language barriers. It was challenging for them to apply from theory to practice 

especially on appropriate teaching methodology or strategy, students’ discipline. 

In 2015, Cushner & Chang researched to determine the extent to which 

intercultural competence, as measured by the Intercultural Development Inventory 

(IDI), is impacted as a result of an overseas student teaching experience. Pre-



 

 

service teachers participating in an overseas student teaching experience from 8 to 

15 weeks through the Consortium for Overseas Student Teaching were assessed 

before and at the end of the experience. Results indicate that the overseas 

participants’ intercultural competence, although moving in the positive direction 

overall, did not change significantly. 

The results of this investigation are similar to those found in the 

Georgetown Consortium Study (Vande Berg, Paige & Lou, 2012) that showed 

slight but insignificant gains on the IDI for participants in all but one of the 

studies abroad programs investigated.  The researchers stated that they might echo 

what Vande Berg, Paige, and Lou (2012) suggested – that the majority of students 

will not develop interculturally merely because they are ‘immersed’ on their own 

in another culture.  

Another related research has been currently conducted by Wikan & Klein 

(2017). Their research aimed to investigate the development of intercultural 

competence of the Norwegian pre-service teachers before, during and after their 

three-month international practicum in Namibia. By using an explorative 

qualitative study, the main findings of the research showed that the international 

experience alone does not significantly result in intercultural competence. In order 

to reach that goal, the emphasis should be put on student self-reflection in the 

preparation, implementation, and debriefing of the program. 

The previous researches above showed that besides the positive impact 

that the pre-service teachers get during the international teaching practicum, it 



 

 

also showed that the pre-service teachers faced challenges during the program so 

that it does not significantly develop their intercultural competence. However, the 

researchers did not discuss the way the pre-service deal with the challenges that 

they face. Therefore, by referring to the three previous research above, this 

research tries to find out the challenges that the Indonesian pre-service teacher 

faced during the international internship program in Thai classroom context and 

try to elaborate the way the pre-service teacher cope with the challenges as well. 


