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CHAPTER I 

INTRODUCTION 

This chapter describes the reasons for conducting the research, and it deals 

with several points: an introduction that concerns with the background of 

research, research questions, purposes of the research, significance of the 

research, rationale, hypothesis, methodology of the research and data analysis. 

A. Background of Research 

Based on studies “Most Littered Nation in the World” by Central 

Connecticut State University in March 2016, Indonesia was the 60th of 61st 

countries of interest in reading. It shows that how low the interest of reading in 

Indonesia. Actually, in foreign language learning, reading is a skill that needs to 

be acquired by learners. Grabe & Stoller (2001: 197) note that reading is a crucial 

means of learning for students in order to gain new information. Thus, reading is 

important because it can help students to gain new information in order to 

comprehend what they read and to increase their knowledge. 

Stoller et al. (2013:4) state that for EFL teachers, teaching students how to 

comprehend texts and discussions of how comprehension is achieved are 

important elements of a wide-ranging reading curriculum. In terms of teaching 

English as Foreign Language (EFL) in Indonesia, it is stated that in School-based 

Curriculum (KTSP) of junior high school for the eighth grade, one of the genres 

that the students learn is recount text. Therefore, teaching and learning recount 

text for junior high school students is compulsory to the fact that recount is 
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utilized as prominent reading material that aims to develop students’ reading 

comprehension.  

Based on the result of an interview with the English teacher in SMPN 2 

Cileunyi Bandung, in comprehending English text, however, is still considered 

difficult by a number of students. It was found that most of the students had 

difficulty in comprehending the reading text, especially in recount text. The 

difficulties are related to grasping the main idea, finding supporting details, 

vocabulary, inference, and identifying the generic structure of the text. Most of the 

students also had a poor vocabulary, so they had a problem in guessing the 

meaning of the texts. Moreover, the researcher found that teaching and learning 

reading process tended to be monotonous because in the classroom the students 

focused on reading aloud and translating entire passages into Bahasa Indonesia. 

The result of those problems is that they have difficulties to do exercise in reading 

test.  

That problem can be seen from their score in their daily test. The average 

score of their exercise was 55 for reading comprehension of recount text. It is 

categorized as low score because it was below the Minimum Mastery Criterion 

(KKM) which is required 70 as the English standard score at the school. As a 

result, the students have low reading comprehension in recount text.  

Westwood (2008: 33) notes that the major difficulty for most readers with 

poor comprehension is arisen by the fact that they do not possess effective 

strategies to help them interpret and interact with the text. Hence, the teacher 

needs to find the effective reading strategies as the solution for the students’ 
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reading comprehension problems. Regarding the situation, the researcher uses the 

WebQuest as media to improve the students’ reading comprehension on recount 

text. According to Dodge (1998) “WebQuest as an inquiry-oriented activity which 

is all of the information used by learners is drawn from the web.” In this research, 

the researcher prepare the WebQuest.  

The previous research conducted by Alshumaimeri & Almasri (2012) 

showed the problem in teaching reading comprehension on Saudi male EFL 

students, and they choose the WebQuest to solve this problem. As a result, the 

WebQuests can enhance reading comprehension for male EFL student. Another 

research by Handriana (2015) showed the use of M-WQ enhances students’ 

achievement in their English language reading comprehension and self-learning. 

M-WQ provides the opportunity for students to actively explore and conduct 

activities individually without depending too much on the teacher. The last, the 

research by Al-Shamisi (2016) concluded that the students who used WebQuests 

showed a generally positive attitude towards WebQuests which they believed 

were helping them to enhance their group working skills, language skills, their 

higher order thinking skills, and reading comprehension. The research was 

conducted in eleventh-grade senior high school.  

Based on those problems, this research has a different field with those 

journals. This research focuses on enhancing students enhancement in the reading 

of recount text, especially Junior High School students in order to make students 

interest the teaching-learning process. The previous research focuses in WebQuest 

to enhance students’ reading comprehension in general text.  
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Based on the background, the researcher conducts the research entitled 

“ENHANCING STUDENTS’ READING COMPREHENSION ON RECOUNT 

TEXT THROUGH WEBQUEST (A Quasi-Experimental Research at the Eight 

Grade Junior High School Students of SMPN 2 Cileunyi in the Academic Year 

2016/2017)”. 

B. Research Questions 

This research attempts to solve the following questions: 

1. How is the students’ reading comprehension on recount text through the 

WebQuest? 

2. How is the students’ reading comprehension on recount text through 

Edmodo? 

3. How significant is the difference between students’ reading 

comprehension on recount text through the WebQuest and through 

Edmodo? 

C. The Objectives of the Study  

Referring to the research questions above, the purposes of this research are: 

1. To find out the students’ reading comprehension on recount text through 

the WebQuest; 

2. To find out the students’ reading comprehension on recount text through 

Edmodo; 

3. To find out a significant difference between students’ reading 

comprehension on recount text through WebQuest and through Edmodo. 
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D. The Significances of the Study 

Theoretically, this study is expected to add information in teaching using 

WebQuest to enhance students’ reading comprehension on recount text. 

Practically, this research can encourage English teachers to apply 

alternative reading strategies, for instance, the WebQuest as media which 

potentially enhance students’ reading comprehension especially on recount text, 

and foster students’ reading interest. This research will hopefully help students to 

learn recount texts easily in order that they can comprehend the recount texts fully 

through WebQuest.  

E. Research Framework (Rationale) 

Reading and comprehending has a relationship. It means that readers not 

only have to recognize the words in the text but also have to get and convey 

information of the text. Reading without comprehension is not enough. According 

to Nunan (1999: 249) “reading involves processing an idea generated by others 

that are transmitted through language and it involves highly complex cognitive 

processing operation.” It describes that reading involved a process of recognizing, 

implementing, and predicting the written symbols which are connected each other. 

As a result, there will be an understanding in a readers’ mind.  

Reading is an understanding of a reader to the meaning intended by the 

author. It shows that in achieving “comprehension” the reader has to obtain what 

idea to be conveyed by the author in a reading passage. Further, Farris et al. 

(2004: 324) said that “reading is getting meaning from print, the essence of 
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reading is a transaction between the words of an author and the mind of the 

reader, during which meaning is constructed”. 

In line with Farris et al.’s idea, Westwood (2008: 31) defines reading 

comprehension as an active thinking process through which a reader intentionally 

constructs meaning to form a deeper understanding of concepts and information 

presented in a text. It means, in order to comprehend a text, readers must use 

information or knowledge they already possess to interpret, filter, organize and 

reflect upon the incoming information from the text. 

According to School-based Curriculum (KTSP) of junior high school cited 

in Rosalia (2015), “students at the grade eight should be able to understand the 

content and function of recount text in the context of daily life to access 

knowledge.” According to Anderson & Anderson (1998: 24), a recount is a piece 

of the text that retells past events, usually in the order which they occurred. It 

explains that the form of recount the text links about someone experiences in the 

past, such as someone adventure or someone vacation day. Every text has a 

purpose. Hook (2011: 4) notes that a recount reconstructs past events in the time 

order in which they occurred. It describes telling what happened and interpreting 

or evaluating the experience in some way.  

Recount text has the generic structures: orientation, events, and 

reorientation. To anticipate students confusion, the teacher should be able to teach 

students to master reading text in English. Then, the teachers should realize the 

crucial problem of the students in reading English is to comprehend a written text. 
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Then, to solve the problem in reading English, the teacher needs an effective 

strategy in reading comprehension on recount text. 

In this research, the researcher selects the WebQuest as media because for 

nowadays students closed with the technology; it can be nicer if the technology 

that they have was used to learn particularly to enhance their reading 

comprehension. They can explore their reading by using the WebQuest. Dodge 

(1998) defines WebQuest as an inquiry-based activity in which all, or most, of the 

sources used by the students have been retrieved from the World Wide Web 

which is made by teachers. WebQuest should be the media of teaching that could 

help the teachers to upgrade their students’ performance. Successful WebQuest 

has certain key components: an introduction, a task, sources, a process, an 

evaluation and a conclusion (Dodge, 1997; March 1998). 

Teaching recount text by implementing the WebQuest can be divided into 

several steps. Here are the steps of implementing the WebQuest as media to the 

eighth-grade junior high school students which are presented below as adapted 

from Lipscomb (2003: 154).  

Table 1.1 Implementation of WebQuest 

(Lipscomb, 2003: 154) 

No  Activities 

1 Choose your WebQuest wisely 

2 Gauge students technology proficiency 

3 Determine prior knowledge/content understanding 

4 Assess the availability of computers. 
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5 The teacher should have a backup plan. For example;  

The students can use the mobile phone if there is no computer.  

7 Clarify student roles.  

They have to pay attention when the teacher explains the use of 

WebQuest, started by they have to read the text until they have to 

do the task.  

1. Students open the WebQuest 

2. Click the introduction to know the topic for the activity. 

For example:  read the recount text about the holiday. 

3. Then, task to know what the task has to do. For example: 

analyzing the generic structure of the text 

4. Click resources to access the text that would be read. 

Students read the sources of the topic 

5. Look for the process to know the step how they do the 

task. The Student was given the guiding to do the task in 

this part. 

6. Teacher gives the score in part evaluation  

7. Make a conclusion  

9 Make assessment clear to students 

10 Feedback   
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The process of research will be described in the following table: 

 

 

 

 

 

 

 

 

 

 

 

Figure 1.1 Research Framework 

Based on Figure 1.1, the result of those steps will provide the answer to 

the questions of significant difference between students’ reading comprehension 

on recount text through WebQuest and through Edmodo.  

F. Hypotheses   

Nazir (2005) notes a hypothesis is a prediction an explanation of the 

research outcome which is expected by the researcher. According to Coolidge 

English Teaching  and Learning  Process  

(Reading Comprehension on Recount Text)

Experimental

Group (intact)

Control

Group (intact)

Pre-test 

Teaching Reading through 

the WebQuest  

Teaching Reading through 

Edmodo 

Post-test Post-test 

Result 

Students’ Reading 

Comprehension  
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(2000), the hypothesis is an educated guess about some states of affairs. There are 

two hypotheses;  

1. If Z count > Z table, Ha is accepted and Ho is rejected, it means that there is a 

significant difference between students’ reading comprehension on recount 

text through WebQuest and Edmodo.  

2. If Z count < Z table, Ha is rejected and Ho is accepted, it means that there is no 

significant difference between students’ reading comprehension on recount 

text through WebQuest and Edmodo. 

G. Research Methodology 

This research is a quantitative research since it aims to find out how one 

variable affects another, in this case, how the WebQuest affects students’ reading 

comprehension of recount text. As mentioned by Creswell (2012: 13), the major 

characteristics of quantitative research among other things are investigating a 

research problem by explaining a relation among variables, collecting numeric 

data from a large number of people using instruments with fixed questions and 

responses, and analyzing data, comparing groups, or relating variables using 

statistical analysis. 

1. Research Design  

The researcher used a quasi-experimental design. According to Creswell 

(2012: 309), educators who choose intact groups in experiments frequently select 

quasi-experimental design because randomly assigning students to the two groups 

may interrupt classroom learning. Since the circumstances in school setting did 

not support the researcher to create groups randomly, consequently the researcher 
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took two available classes that the school was appointed. One class was for the 

experimental group that treated with the WebQuest, while another was for the 

control group that learned with Edmodo. 

2. Research Procedure 

This research involves several organized steps. As stated by Creswell 

(2012: 171), there are five steps in the process quantitative data collection. The 

first step is obtaining permission, it is important to get the permission from the 

parties of the school. The next is selecting two classes of eighth-grade of SMPN 2 

Cileunyi with no random into two groups: experimental group and control group. 

The third step is preparing reading comprehension test as a research instrument to 

be used for pre-test and post-test. Then, the instruments used are assessed for its 

reliability and validity by conducting a tryout. The last step is collecting the data 

which needs to be standardized and be appropriate with the procedure of research 

design selected.  

Specifically, in this quasi-experimental research, there are three steps of 

collecting data: administering a pre-test to both experimental group and control 

group, giving treatment to the experimental group, and the last is administering 

post-test to the two groups.  

3. Research Subject 

a. Research Site 

This research takes SMPN 2 Cileunyi as the research site because the 

phenomenon which becomes a problem of this research is found there and also the 

data is easy to be accessed.  
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b. Population  

According to Sugiyono (2014), the population is the generalization area 

that has the object and subject.  

c. Sample  

The sample is the parts of a number of the characteristics that is belonged 

to the population (Sugiyono, 2014:81). This research was conducted in two 

classes; VIII I with the total 36 students and VIII J with 36 students as 

experimental class and control class. The classes were non randomly selected. 

4. Research Instrument 

According to Sugiyono (2011), research instrument is the tools used to 

measure something that we observe in order to acquire the data and the answer to 

the research problem. The instruments used to collect the quantitative data in this 

quasi-experimental research consist of the data are collected by validity, pre-test 

and post-test instrument. 

a. Validity of test 

Instrument is considered valid if it is measure to test what should be tested. 

It is a measure that indicates level test. The instrument whose valid refers to the 

extent to which an instrument measures what is supposed to measure (Wiersma 

and Jurs, 2009). 

1) Validity 

Validity is the extent to which any measuring instrument measures what it is 

intended to measure (Thatcher, 2010) It explained that before the instruments 

tested to the object of observation, it should be measure that the instrument is 
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measure through tested it to the other object. Three types of validity was described 

in the table 1.1 (Heale et al, 2015). 

Table 1.2 Types of Validity 

Type of Validity Description 

Content Validity The extent to which a research 

instrument accurately measures all 

aspects of a construct. 

Construct Validity The extent to which a research 

instrument (or tool) measures the 

intended construct. 

Criterion Validity The extent to which a research 

instruments that measure the same 

variables. 

 

Table 1.3 Correlation Coefficient Criterion of Validity 

Instrument 

Correlation Coefficient  Correlation Validity 

Interpretation  

0.90 <  rxy < 1.00 
 
 
 

 

Very High Very 

Accurate/Very 

Good 

0.70 <  rxy < 0.90 High Accurate/Good 

0.40 <  rxy < 0.70 Medium Fair Accurate/Fair 

Good 

0.20 <  rxy < 0.40 Low Not Accurate/Bad 

rxy < 0.20 Very Low Very not 

Accurate/Very Bad 

 

2) Reliability 

According to Twycross and Shields (2004) the instrument is called reliable 

if consistent results have been obtained in identical situations but different 

circumstances. Besides, According to Lestari and Yudhanegara (2015) reliability 

of an instrument means the constancy of the instrument which will give the same 
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result or if it is not significant different although it was given to the same subject 

but for different sample which in different time, or in the different place. The 

reliability degree was showed in the table 1.3 (Guilford, 1956) as follows: 

Table 1.4 Correlation Coefficient Criterion of Reliability 

Instrument  

Correlation Coefficient  Correlation Reliability 

Interpretation  

0.90 <  r < 1.00 
 
 
 

 

Very High Very 

Accurate/Very 

Good 

0.70 <  r < 0.90 High Accurate/Good 

0.40 <  r < 0.70 Medium Fair Accurate/Fair 

Good 

0.20 <  r < 0.40 Low Not Accurate/Bad 

r < 0.20 Very Low Very not 

Accurate/Very Bad 

 

b. Pre-test 

Pre-test is given to reveal the students’ reading comprehension on 

recount text before giving treatment. According to Creswell (2012) pre-test 

provides a measure on some attributes or characteristic that you access for 

participants is an experiment before they receive a treatment. The pre-test was 

given to 36 students of the experimental class and it consists of twenty 

multiple-choice questions. 

c. Treatment 

According to Creswell (2012) said that the experimental class might be 

provided with some treatment. In this process the research teaches reading 

comprehension on recount text through WebQuest in the experimental class in 

three times.  
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d. Post-test 

A post-test is a measure on some attribute or characteristic that is 

accessed for participants in experimental after treatment (Creswell, 2012). 

Post-test give a result after students have been given the treatment in teaching 

learning process. The result shows the enhancement student’s reading 

comprehension before and after taught through WebQuest. Similar with the 

pre-test, the post-test was given to 36 students of the experimental class and it 

consists of twenty multiple-choice questions. 

5. Data Analysis 

In analyzing the data, the research did the following steps:  

According to Sudjana (2005: 47), to determine the normality for pre–test 

and post-test in both of experimental and control class is by conducting the 

procedures as follows:  

1. Determining the range of class interval (K) by using the formula: 

K = 1+ 3.3 log n      (Sudjana, 2005:47) 

Note : n = number of samples  

2. Determining the range (R) of the data by using the formula:  

R= the highest score-the lowest score   (Sudjana, 2005:47) 

R= (X max – X min ) + 1 

Note :   

R = range  

X max = the highest score 

X min = the lowest score  
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3. Determining the length of the class interval (P) by using the formula:  

P =  
𝑟

𝑘
      (Sudjana, 2005:47) 

Note :  

P = length of class  

R = Range of data  

K = class interval  

4. Computing Mean  (𝑥 ̅) by using the abbreviation  

𝑥 ̅=  ƹ
𝑓𝑖 𝑥𝑖 

𝐹𝑖 
      (Sudjana, 2005:67)  

5. Table frequency distribution 

Table 1.5 Distribution Table of frequency 

 

6. Determining standard deviation (S2) by using the formula: 

S2 = √∑ 𝑓𝑖 (𝑥𝑖− 𝑥)
2

𝑛−1
     (Sudjana, 2005:67) 

7. Arranging the distribution of observation and expectation frequency by 

using a table as follows: 

Table 1.6 

Arranging the distribution observation and explanation frequency 

Score  (Oi) Class 

limit 

Z count 
𝐵𝐾 −  �̅� 

𝑆
 

Z 

table  

Li Ei χ2  

Ʃ 
(Oi − Ei)2 

𝐸𝑖
  

 

1 2 3 4 5 6 7 8 

Score  𝑓𝑖 𝑥𝑖 𝑓𝑖𝑥𝑖 𝑥𝑖 − 𝑥 ̅   (𝑥𝑖 − �̅�)²  𝑓𝑖 (𝑥𝑖 − �̅�)²  

1 2 3 4 5 6 7 
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8. Determining Chi Square count ( X2 count ) by using formula:  

χ2 = Ʃ 
(Oi − Ei)2 

𝐸𝑖
     (Sudjana, 2005:273)  

9. Determining the degree of freedom by using the formula: 

DF= K- 3      (Sudjana, 2005:273)  

10. Determining chi square table on significance 5 % or (α = 0,05) 

 χ2 
table = ( 1- α) (df ) 

11. Interpreting the normality distributions by the criteria as follows: 

Ho : X
2

 count ≤ X2 table (normal) 

H1 : X
2

 count ≥ X2 table (abnormal) 

12. According to Sugiyono (2009), if the data is not normally distributed, 

the data is analyzed with the Wilcoxon Test. The procedures are: 

1. Determine Z score using the following formula: 

Z = 
𝑇−𝜇𝑇

𝛿𝑇
 

Note: 

T = number of the lowest range/rank 

N = number of sample minus ignored number 

μT = 
𝑁 (𝑁+1)

4
 

δT = √
𝑁(𝑁+1)(2𝑁+1)

24
 

Z = 
𝑇−𝜇𝑇

𝛿𝑇
 = 

𝑇−
𝑁 (𝑁+1)

4

√𝑁(𝑁+1)(2𝑁+1)

24

 

(Sugiyono, 2009) 
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2. Determine Ztable 

3. Interpret the hypotheses: 

If Z count > Z table, Ha is accepted and Ho is rejected, it means that there is a 

significant difference between students’ reading comprehension on recount text 

through WebQuest and Edmodo.  

If Z count < Z table, Ha is rejected and Ho is accepted, it means that there is no 

significant difference between students’ reading comprehension on recount text 

through WebQuest and Edmodo. 

 

 


