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CHAPTER I 

INTRODUCTION 

This chapter presents a brief description of the whole contents of the research. In 

detail, this chapter explains the background of the research, research questions, 

research objectives, research significances, rationale, and previous studies. 

A. Background 

Writing is a challenging skill which is highly required for academic purposes. 

Belmont & Sharkey (2011) stated that writing for academic purposes includes the 

essays, lab reports, and academic papers that should be written by the students in 

every subject study. As far as the writing is essential, many students are suffering 

from a serious problem while writing using the target language "English" (Salima, 

2012). In line with Salima (2012), Ariyanti (2016) argued many students faced 

many problems in writing such as vocabularies, organizing idea, and grammatical 

accuracy.  

In EFL writing, the significant challenge is grammatical accuracy. Grammatical 

accuracy is an important aspect of writing (Carpenter, 1987). Grammatical accuracy 

makes the sentences are well-performed and it leads understanding the meaning of 

writer’s ideas in the text to the readers. Meanwhile, English as Foreign Language 

(EFL) students cannot write correctly without knowing grammar (Atmaca, 2016). 

In addition, the grammatical error is one of the most frequent errors found in writing 

for EFL learners (Salima, 2012). According to Ariyanti (2016) this problem is 

derived from the difference in cultural backgrounds between the students’ mother 

tongue and English. 

Furthermore, based on limited observation, Indonesian EFL learners generally 

do some errors in writing especially on grammatical accuracy even for college 

students. It is in line with Ariyanti (2016) that said grammatical accuracy is the 

problem faced by Indonesian students in writing. This is caused writing involves 

great integrated activities and processes such as cognitive effort, attentional control, 
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and self-regulation to make it becomes coherent and meaningful (Graham & Harris, 

2003) in Ariyanti (2016). Therefore, this research takes place in a university located 

in Bandung West Java. 

To improve students’ writing, feedback plays an important role in solving 

students’ problem from their mistakes in writing. According to Harmer (2011) 

feedback compasses correcting students and also offering them an assessment of 

how well they have done, whether during a drill or after a longer language 

production exercise. A lot of studies have distinguished between direct and indirect 

feedback strategies and examined the extent to which they facilitate more accuracy 

(Motlagh, 2015). Direct or explicit feedback occurs when the teacher recognizes an 

error and offers the correct form, while indirect strategies refer to situations when 

the teacher specifies that an error has been made but does not provide a correction, 

thereby leaving the students  to identify and correct it (Jamalinesari, Rahimi, 

Gowhary, & Azizifar, 2015). Thus, feedback influences students differently, based 

on the source of feedback. Many EFL teachers had applied feedback in teaching 

writing activity (Ellis, 2009). On the contrary, the given feedback has no significant 

effect of turning down students’ error, especially in grammatical accuracy 

(Klimova, 2015).  

The giving written feedback has no significant effect toward students’ writing 

is caused the students’ position as a passive recipient. This passive position does 

nothing to ensure the students have read or listened to the feedback, understood it 

or acted upon it (Ajjawi & Boud, 2017). To change the students become active 

position, the teacher should apply dialogic feedback (Zhu & Carless, 2018). The 

dialogic feedback practice gives a good impact to the students because the high-

quality feedback is the most powerful single influence on student achievement 

(Hattie & Timperley, 2007). With it, it can be determined the level of dialogic 

potential of feedback and plan how to improve it (Espasa et.al, 2018).  

According to Carless cited in (Espasa et al., 2018) dialogic feedback is defined 

as interactive exchanges in which interpretations are shared, meanings negotiated, 

and expectations clarified. Students who get feedback only from their teacher see 
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the teacher like a judge who critiques what they write (Yastıbaş & Yastıbaş, 2015), 

while dialogic feedback is facilitated when teachers and students enter into trusting 

relationships in which there are ample opportunities for interaction about learning 

and the notion of quality. In addition, dialogic interaction enables teachers to help 

students understand their strength and weakness, develop their autonomy, and allow 

them to raise the question on their written feedback (Cánovas Guirao, Roca de 

Larios, & Coyle, 2015).  

This research is different from previous studies. This study explores the concept 

of dialogism to explore feedback interaction where the EFL students and the teacher 

were both developing understanding. In addition, this research focuses on exploring 

the use of dialogic feedback to enhance students' grammatical accuracy in the EFL 

context. Therefore, the researcher decides to write the research entitled 

"UTILIZING DIALOGIC FEEDBACK TO ENHANCE EFL LEARNERS' 

GRAMMATICAL ACCURACY IN WRITING." 

B. Research Questions 

Based on the background research, the researcher formulates the research questions 

as follows: 

1. How is the process of giving dialogic feedback in writing class? 

2. How is the progress of students’ grammatical accuracy after dialogic feedback? 

C. Research Objectives 

Related to the research questions above, the aims of this research are as follows: 

1. To know the process of giving dialogic feedback in writing class 

2. To know the progress of students’ grammatical accuracy after dialogic feedback  

D. Research Significances 

The results of this research are expected to be beneficial. Practically, this study 

thoroughly reports and studies the process of giving dialogic feedback, which is 

potential to be adopted and advanced in further education. In addition, the students 
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are hoped to be more active student in the English learning process after this study 

is conducted. 

Theoretically, this study is expected to give accounts to the nature of dialogic 

feedback in the context of ELT. Then, it is expected that this research can be used 

as a reference for those who want to conduct research in English teaching and 

learning process. 

E. Rationale 

Writing is a skill that must be learned by everyone, especially for college 

students. Because at the end of the study, every college students are asked to make 

academic writing. It can be research paper or dissertation as the requirement to 

finish their study. According to Brown & Lee (2015), writing is a method of 

communication that can be used to establish and maintain contact with others. 

Therefore, it can transmit information, express thoughts, feelings, and reaction; then 

entertain and persuade the readers. In spite of writing is very indispensable to learn,  

on the contrary, Richards & Renandya (2013) stated that writing is the most difficult 

skill to be mastered by English learners, especially by foreign language students. 

The difficulty is not only in generating and organizing ideas but also how to pour 

the ideas into readable text. In line with Richards & Renandya (2013), Harmer 

(2011) assumed that writing is a complex task that requires a variety of skills. Such 

as mastering vocabulary, grammar, and organization of the text.  

Grammatical accuracy is an important point in writing. English as Foreign 

language students cannot write correctly without knowing grammar (Atmaca, 

2016). The process of meaning-making can be hampered because of grammatical 

inaccuracy when the readers read the writing. In contrast, many students, especially 

EFL learners, get many errors on that accuracy. Lim (2018) stated that there had 

been a firmly held belief that correcting student's error of writing in the thorough 

process will prevent learners from incorporating incorrect grammar and punctuation 

into their inter-language. The components of grammatical accuracy consist of 
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subject and verb agreement, preposition, modals, article, verb forms, and tense 

sequencing (Brown & Lee, 2015). 

Dialogic feedback is a term that has been used to describe the learning 

conversation that provides for learners in classrooms (Askew, 2000). Dialogic 

feedback is defined as interactive exchanges in which interpretations are shared, 

meanings negotiated, and expectations clarified (Carless in Espasa et al., 2018). 

Students who get feedback only from their teacher see the teacher as a judge who 

critiques what they write (Yastıbaş & Yastıbaş, 2015). Meanwhile, dialogic 

feedback is facilitated when teachers and students enter into trusting relationships 

in which there are ample opportunities for interaction about learning and the notion 

of quality. Therefore, dialogic feedback enables students to ask and provide relevant 

feedback to understand their own learning process (Filius et.al, 2018).  

From the explanation, by doing dialogic feedback the teacher is capable to 

enhance students' writing ability especially in grammatical accuracy, also the 

teacher and students are able to do dialogic communication each other or two ways 

communication. 

F. Previous Studies 

The study on feedback has been conducted by several researchers. First, the 

study was conducted by Zhu & Carless (2018). The purpose of this study was to 

examine the role of dialogue in peer feedback processes in order to understand the 

potential benefits and challenges from the angles of both providers and receivers of 

feedback. This study was conducted at a university in southern China. This study 

added to the knowledge about the significance of peer dialogue in mutual 

clarification and negotiation between the provider and the recipient while 

emphasizing ongoing teacher guidance in the process. This study showed that 

productive forms of peer dialogue about written feedback could be facilitated if 

ongoing teacher guidance or modeling is available with a focus on deep features of 

writing and negotiation of differing views. 
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Second, the study was carried out by Mahfoodh (2017). This study examined 

the relationship between emotional responses of EFL university students toward 

teacher written feedback and students’ success of revisions. This research was 

conducted at an English language Department in a public university in an Arab 

country, Yemen, where university students majoring in English have little contact 

and exposure to English language. The participant was eight students and two 

teachers. The result showed that emotional responses could affect students’ 

understanding and utilization of teacher written feedback.   

Third, the study was carried out by Motlhaka & Makalela (2016). This study 

aimed to explore the use of dialogic pedagogy, where Sesotho (L1 of South African) 

and English rhetorical conversations are code-mashed among first-year university 

students at a large urban university in South Africa. The participants of this study 

were eight first-year students registered for a Bachelor of Education degree 

program. The result showed that dialogic instruction facilitated awareness in the 

students as they constructed their desired voices in writing through the use of 

compensation and social strategies when they trans language between L1 writing 

(Sesotho) and L2 writing (English). The researchers argued that trans-language was 

a relevant framework for academic literacy, and it provided optimal conditions for 

dialogic pedagogy in multilingual contexts.  

Last, the study was conducted by (Steen-Utheim & Wittek, 2017). This study 

investigated feedback dialogues between a teacher and his students. This study was 

conducted at a university in Norway on a first-year bachelor program in 

international business communication. The participant was a teacher and 11 

students from different country; namely Iran, Germany, England, Russia, Saudi 

Arabia, and Norway. This study showed that elements of traditional teacher-student 

role took place in the dialogue, and an asymmetrical power balance was displayed. 


