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CHAPTER I 

INTRODUCTION 

A. Research Background 

This study evaluates how the online teaching of argumentative paragraph was 

conducted on Schoology, one of the learning management systems. It was conducted 

at English Education Department of UIN Sunan Gunung Djati Bandung and involved 

39 students of 2
nd 

semester and one teacher. It aims to figure out the evaluation of the 

process of online argumentative writing class, to explore the teacher’s obstacles 

during the process, and to understand the students’ responses on the online class. 

The outbreak of Covid-19 in 2020 has changed many aspects of human life. It 

forced schools and universities to ‘shutdown’ any activities that might gather a lot of 

people includes ‘face to face’ learning. The condition made many teachers and 

students adjust themselves to virtual interactions immediately so that the teaching and 

learning process could continue. 

Online class or e-learning is a process of teaching and learning in all level of 

formal and informal education using internet and other communication tools to 

deliver the material, do the interaction, and facilities (Setiawan, 2017). E-learning has 

been implemented in many education institutions including schools and universities. 

However, to my knowledge, in the practice of online class, it was challenging since it 

involved participants from different places. It made students’ participations became 

an aspect that was hard to achieve in online class. Zulfikar et al (2019) stated that 

students’ participation in online class would be effective when the topic discussed was 

initiated by the students. In addition, Rensburg (2018) mentioned challenges in online 

teaching include the improvement in infrastructure and institutional support. Support 

includes teachers’ and students’ competencies in IT, feedback, teachers’ mastery on 

variety learning activities can be done in  online class, etc. 

In recent studies of TESOL, English teaching and learning in the face-to-face 

or online classroom are seen as two-way communication between teachers and 

students (Waheba & Kader, 2006). This communication requires students’ active 

participations (Zulfikar et al, 2019).  However, to engage students in online language 

classroom is challenging. Tian & Zhou (2020) had studied students’ engagement in an 

online EFL writing class. The results indicated that students’ engagement was 

dynamic and unstable. It was influenced by range of individual and contextual factors. 
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In addition, Yu et al (2019) found that students’ engagement in the Chinese EFL 

online writing context was categorized into three; engaged, ambiguously engaged, and 

ambivalently engaged. These results showed that students’ engagement in an online 

language classroom was complex and various. 

There are several studies concerning the practices of online teaching. First, the 

research by Rensburg (2018) analysed 47 potential articles to identify the 

effectiveness of online teaching and learning practices of undergraduate health 

sciences students. It was found that an effective online class was where students could 

have a good satisfaction and retention. In addition, the research also indicated several 

challenges in conducting online class including IT competencies and institutional 

support. The support included tutors’ qualification in IT, giving proper feedback and 

assessment, and able to enhance variety activities in online class. Second, the research 

by Zulfikar et al (2019), evaluated the effectiveness of online learning regarding 

amount of students’ participation. The results showed that students’ participation was 

superior when the topics discussed in online class were made by the students 

themselves. To conclude, online teaching and learning practices had positive and 

negative outcomes depending on many aspects covering educators and students’ point 

of view. 

Among the discussions about e-learning, the 2020 pandemic is a reminder that 

ELT practices must be open to the digital world. The conveniences and challenges 

must be immediately adopted by many English teachers, who have been adjusted to e-

learning. To understand how effective a particular practice of ELT in Indonesia is 

with e-learning, this study evaluates the writing class, which suddenly moved to 

Schoology. This study figures out the teacher’s obstacles during the online 

argumentative writing class, and explores the students’ responses. The results of this 

study are important accounts for the development of ELT in Indonesia. 

B. Research Questions 

Two research questions are made regarding the problems discussed in background. 

1. What are obstacles faced by teacher in the online class of argumentative writing? 

2. How are students’ responses to the online class of argumentative writing? 

C. Research Purposes 

Based on the questions formulated above, the purposes of this research are: 

1. To explore teacher’s obstacles during the online class of argumentative writing. 

2. To figure out students’ responses to the online class of argumentative writing. 
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D. The Significances of the Research 

This study gives significance in two aspects. Theoretically, this study enriches the 

discussion of online writing class. It tries to understand challenges in an online 

writing class from both teacher’s and students’ perspectives. The understanding can 

be referred to by further research or reviews. Practically, this study is beneficial for: 

1. Teachers 

 The result of the study identified the teacher challenges in conducting online 

class of argumentative writing. These identified challenges are expected to be 

references for teachers to improve their ability in managing the online EFL class 

in the context of argumentative writing. It is expected that the teachers who have 

been adjusted to e-learning can improve their mastery in managing the online 

class regarding the effectiveness and the challenges faced in the online 

argumentative writing class.  

2. Researchers 

 The result of the study provides challenges faced by the teacher and students’ 

responses on the online argumentative writing class. These challenges and 

perceptions could be references for the future research with different focus. 

E. Research Framework 

Online class or e-learning has advanced and practiced in all educational fields. There 

have been many debates about common definition of e-learning because it covers 

wide range of learning methods, applications, processes, and academic areas 

(Hubalovskya et al., 2019). Since e-learning is learning process that follows the 

development of information and technology, review literature and definition of it 

change along with technological advancement itself. According to The European 

Commission (2001), e-learning is the use of internet and multimedia technologies to 

increase the quality of learning by providing facilities and services to be accessed to 

create long distance exchanges and collaborations. Since e-learning has been 

practiced in many subjects, learning English as Foreign Language (EFL) was also 

advanced through online class. In its practice, learning foreign language in online 

context is especially challenging. The challenges are on the lack of students’ 

motivation and the appropriate strategy used in online language learning. In addition, 

learning EFL becomes more challenging since the students are expected to master 

four language skills; reading, listening, speaking, and writing (Lin et al, 2017). To my 
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knowledge, writing skill is the most challenging to be taught in online context because 

it needs students’ high critical thinking. 

 Online writing class has benefits for teachers and students. Since online 

writing class involves technologies, it allows students to have rich experiences of 

writing with multimedia-oriented including text, audio, video, and image in various 

kinds of writing activities or assignments. Furthermore, teachers can set potential 

approaches to enhance students’ critical use of the online features; decorum 

expressions, privacy and personal content, responding others’ writing, and curating 

their online identities. In addition, feedback of students’ writing can be given quickly 

whether it is peer feedback or teachers’ feedback (Vie, 2017).In the other hand, online 

writing class also gives teachers and students challenges. There are some online 

learning tools that restrict users to type long text. Beside it, the challenges come from 

the lack of teachers’ mastery in giving online writing instructions; the online 

instructions often get students’ misunderstanding (Moser, 2016). 

 In line with the statements that online writing class has benefits and 

challenges; the evaluation is needed to know how effective the teaching and learning 

process is. According to Wright & O’Nail (1992) cited from Oliver & Omari (2001), 

the effectiveness of teaching and learning process can be measured through 

questionnaires designed and asked to students. In many higher education institutions, 

student response is used as one of the most influential measure of the effectiveness of 

the process of teaching and learning (Kwan, 1999). In addition, Anton (2018) 

mentioned several categories of students’ responses that represented the detail 

information of measurement of online English learning: 

1. Students’ responses based on students’ cognitive characters. 

2. Students’ responses based on students’ affective characters. 

3. Students’ responses based on students’ psychomotor characters. 

4. Students’ responses based on materials. 

5. Students’ responses based on methods. 

6. Students’ responses based on place. 

 The author believed that understanding the main point of student response is 

essential in measuring the effectiveness of the process of teaching and learning. In 

evaluating the teaching and learning process of online argumentative writing class, the 

author refers to the categories of students’ responses by Anton (2018). 

F. Limitation of the Research 



 

5 
 

This research evaluates the process that occurred in an online writing class at English 

Education Department of UIN Sunan Gunung Djati Bandung. The genre of academic 

writing studied in this research is argumentative paragraph. The results of this study 

represent the evaluation of conditions that occured at the research site, from May 3
rd

 

to July 6
th

, 2020. The results are not to generalize all the conditions of online writing 

classes in Indonesian higher education. However, the results can be referred to for the 

future empowerment of language classes in Indonesia. 

G. Previous Research 

There are several previous studies concerning the evaluation of teaching and learning 

through online class. The first research by Al-Fraihat et al. (2019) conducted to 563 

UK university students engaged in an online class investigated the determinants that 

are considered for evaluating e-learning system success. It was found that there were 

four main factors to be evaluated in e-learning system; perceived usefulness, 

perceived satisfaction, benefits, and moderate predictive power of use. The research 

result showed the percentage of UK university e-learning evaluation; perceived 

satisfaction 74.1%, benefits 65%, perceived usefulness 54.2%, and e-learning use 

34.1%. 

 The second research by Litterio (2017) examined students’ perceptions on the 

Writing Program Administrators (WPA) learning outcomes through first-year fully 

online writing course. The findings showed that WPA outcomes; rhetorical 

awareness, critical thinking, reading, and responding could not be reached in online 

class and made face-to-face learning became superior in term of writing class. In the 

other hand, students’ confidences in writing abilities were gained since they had 

opportunities for additional thoughts and reflection before writing. 

 The third research by Vorobel & Kim (2017) investigated students’ 

perceptions on collaborative writing class in L2 in face-to-face and online context. 

The findings showed that face-to-face collaborative writing class was beneficial for 

improving students’ writing and communication skills since it allowed students to do 

peer feedback by critiquing others’ works that could make them more aware about 

their gaps. On the other hand, students preferred the online collaborative writing class 

for improving collaboration rather than for receiving feedback from the teacher. 

However, both contexts, face-to-face and online collaborative writing class addressed 

to improve students’ writing skills since both gave students revisions of their writing. 
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 This present study is different from the previous ones. It evaluates the process 

of teaching argumentative writing through an online learning management system; 

schoology. It figures out students’ responses to evaluate the process of online 

argumentative writing class in the 4
th

 semester of English Education Department at 

UIN Sunan Gunung Djati Bandung. Beside it, teacher’s obstacles in online writing 

class are analysed. 

 


