ABSTRAK

Wandi Syahrul Mu’min, 2025. Implementasi Pembelajaran Agama Islam Berdiferensiasi dalam
Meningkatkan Nilai-Nilai Religius Peserta Didik (Penelitian di Kelas XI SMA Negeri 1
Sindangbarang).
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Pembelajaran berdiferensiasi merupakan pendekatan yang berlandaskan pada teori konstruktivisme
dan teori belajar humanistik, yang menekankan pentingnya menyesuaikan pembelajaran dengan
kebutuhan, minat, gaya belajar, dan kesiapan peserta didik secara individual. Menurut Tomlinson
(2001), diferensiasi pembelajaran adalah upaya proaktif dari guru dalam merancang kurikulum,
metode, dan lingkungan belajar agar dapat mengakomodasi perbedaan siswa secara efektif. Dalam
konteks Pendidikan Agama Islam (PAI), pendekatan ini diharapkan dapat meningkatkan
internalisasi nilai-nilai religius melalui pengalaman belajar yang lebih bermakna dan personal.

Penelitian ini bertujuan untuk mendeskripsikan: (1) Pelaksanaan pembelajaran berdiferensiasi pada
mata pelajaran Pendidikan Agama Islam dan Budi Pekerti di kelas XI, (2) Faktor-faktor yang
mempengaruhi pelaksanaan pembelajaran berdiferensiasi, dan (3) Implikasi pembelajaran
berdiferensiasi terhadap peningkatan nilai-nilai religius peserta didik.

Metode yang digunakan adalah pendekatan kualitatif dengan teknik pengumpulan data melalui
observasi, wawancara, dan dokumentasi. Teknik analisis data meliputi kondensasi data, penyajian
data, dan penarikan kesimpulan.

Hasil penelitian menunjukkan bahwa pelaksanaan pembelajaran berdiferensiasi mencakup tiga
tahapan utama: (1) Tahap perencanaan, meliputi identifikasi karakteristik siswa, tes diagnostik, serta
pengembangan modul ajar yang sesuai dengan kebutuhan individu. (2) Tahap pelaksanaan, yang
mencakup diferensiasi konten (materi BTQ, etos kerja, akhlak mahmudah dan menjauhi akhlak
madzmumabh), diferensiasi proses (penggunaan metode tutor sebaya dan diskusi kelompok), dan
diferensiasi produk (penggunaan aplikasi seperti Canva dan evaluasi berbasis proyek). (3) Tahap
evaluasi, yang melibatkan teknik konseling dan coaching, forum sosialisasi, serta penilaian formatif
dan sumatif.

Adapun faktor penghambat pelaksanaan diferensiasi meliputi kurangnya sinergi antara pendidikan
keluarga dan masyarakat serta karakter siswa yang tertutup. Sementara itu, faktor pendukungnya
adalah semangat belajar siswa yang tinggi serta pemanfaatan media sosial dan aplikasi
pembelajaran.

Implikasi dari penerapan pembelajaran berdiferensiasi ini adalah terpenuhinya kebutuhan belajar
peserta didik berdasarkan gaya belajar, karakteristik, dan kemampuan masing-masing, yang
berdampak pada meningkatnya pemahaman terhadap materi PAI dan penguatan nilai-nilai religius
secara signifikan.
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Differentiated learning is an approach based on constructivist theory and humanistic learning theory,
which emphasizes the importance of adapting learning to the needs, interests, learning styles, and
readiness of each student. According to Tomlinson (2001), differentiated instruction is the teacher’s
proactive effort in designing the curriculum, methods, and learning environment to effectively
accommodate student differences. In the context of Islamic Religious Education (PALl), this approach
is expected to enhance the internalization of religious values through more meaningful and personal
learning experiences.

This study aims to describe: (1) the implementation of differentiated learning in the subject of
Islamic Religious Education and Character Building in Class XI, (2) the factors affecting the
implementation of differentiated learning, and (3) the implications of differentiated learning on the
enhancement of students' religious values.

The method used was a qualitative approach with data collection techniques through observation,
interviews, and documentation. The data analysis techniques included data condensation, data
presentation, and conclusion drawing.

The research results showed that the implementation of differentiated learning included three main
stages: (1) the planning stage, which involved identifying student characteristics, conducting
diagnostic tests, and developing teaching modules tailored to individual needs. (2) the
implementation stage, which covered content differentiation (materials on BTQ, work ethic,
praiseworthy morals, and avoidance of blameworthy morals), process differentiation (using peer
tutoring methods and group discussions), and product differentiation (using applications such as
Canva and project-based evaluation). (3) the evaluation stage, which involved counseling and
coaching techniques, socialization forums, as well as formative and summative assessments.

The obstacles to the implementation of differentiation included the lack of synergy between family
and community education, as well as the students' introverted character. Meanwhile, the supporting
factors were the students' high learning enthusiasm and the utilization of social media and learning
applications.

The implication of implementation of differentiated learning, the fulfillment of students' learning
needs based on their learning styles, characteristics, and abilities, affected the increased
understanding of Islamic Religious Education (PAI) material and the significant strengthening of
religious values.
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