Eexd! yaskle

L) 5alall ol duyie § D> dwlys) 2ol Lylai Gelad e Zopadl U1 qlad duais Jules 398 Lo
(@osb dawgrall

Yy ebadd] Alee § 2l aykas el & oylaedl a2 gl Alagiall Leadlidl] 5,000 ol duyie
5855 Al &Y Ayl pyas 3 Lay Lopall U1 @lad 3 Gardas s ccumd Aaladl slgall e il lia yatdy
Luedatl) Il e sl g domny gl Sl AUl e ulillazo Ll § 2ol ddylae ¢l 3 Dl 24lels e
Ol e 585 e dl b=Vl

SR dyie 3 dpadl Lalll qlad Loy 3 ALl A las Budat 4,8 Adya0 () 1gd Cimydl Ida CSlual Lol
ol Lupie @ Appall 21 @l Blee 3 Asbadl 2ylas ades 2,408 2o a0 (Y ol Aaswgiall 2Dyl 5,alal)
SRl Ay & Aoyl Al e s § aslid) Alas sokas 2,8 Wdyas (1 ol Aausrall oDl 5yalal)
Laopitay B yall 2l @lad § ALl 4kas gadatt A aall g Aac )l Jalgadl 2800 (£ oty Alasegiall Apadluall] 3,014l
Al A anll Bt Aalips (o Aol ypum Il e a0 0 aB2all (a9 gl Alasugioll Apadluall 5,alal) a3
Ol 8

Bl P oo I (8 (e boLidy (oo Al 0 655 @) Al Aplas e ) 1 g lasll UY1 38550
A Balely BLAS L) 1> o0 S e Auylail) sis cuaths A yall A4l olad Bl G5 Jalilly elaza¥) Jelazlly
AST Gl we s Les cJuolsilly coslatlly op ¥ty Bl pSaall :Y)- il lils pe Jo ol sin oSz . gadatlly
oMl gae 139 Adeld

Aaogrell Aadly! 5,0 lal Al Lupte § cupmt B ALl Halys Adhay £5 e e Balyll s.dn dosald
0954 Bnyaall yae iy cdunyuall yade pe Aagend) LEQNg (AS)Lall AasMladl IS o ULl paz LT susly
Ayl Iabaslg Apaplanll Slasg § Aliaredl @Ul IMs (o ISy DTl (o suieg A yall 2301 Aalang cpaliall
Jeletll gy Ty Miles & Huberman Jelat)) Jol=ill 73505 Jloatals calls @3 .65 Layaadl 35U 3Ly czalially
e At Loy Juloeal] Gy il el Lesdsyg Slerll (i s oy 30 Alogy A4S Audmy Aoy
Loyl 2ol gl Juais ye 2ol Bygum e Jguazell lldg (ailll ao pell Gy ccumdl e sy cooloteadl JI J 90 S Lo
lia M5 (a9 .cidlly culiianlly solaell cdiall Ayl sia cads cbiled) Amis (o uSTll 5 280 B ylas ol e
& ULt &S5l calarll Aulass claadl limal i Joliy Brae Chims s § uoed! @l pead of 2857 Lol
Agyall 2l qla

OAal dardal Slasg aluae) JMS (o Auzeeie Adshay qide U8 eelazll Llasall () i g Wzl ndl mils
oo Il Jy> Brgmato dlelay elatll duais Gyals (Y Asbdl plasdl Golial (e @uganlly Biluglls 8l ,ally calaadl
oo 2llag Al aylail A pall A5l ol § eedall 385 0l (7. Joldlly 2ad Il cilegyiially (g pally calidliadl MU
Lglas Jio Jusad! qaanll ) L0 Ad )l Iaslusll e @ilall olisddly o qusSally «garieddll uad SO
Cale Jie 65391 ] JISAT pany ol (U3 ang Al dladi¥ly cAuelozell Ad8lially «goadd) (oyally (Aslell
Lol dl Jolgall o (€ cnencns ) Az omy S50 ¥ Ladeais Jaoey oo (Adlia Bygumn day 33a5 o 2uad | cile gy dieally 3Ll
Al sgume § Jiemsd dpaall Jolgall Loly Lz gloiSall asy «38,edl 5813y camtarall duoprell dliss Jodidd
Cbelaadl 438545 (oMl s Gudidly Latl Cangng Asgalll

—_—



ABSTRACT

Isma Fauziyah: Analysis of the Implementation of Arabic Language Learning Based on Constructivism
Theory (A Case Study at Al-Azhar Cairo Islaimc Junior High School Bandung).

Al-Azhar Islamic Junior High School Cairo Bandung is one of the schools that has applied
constructivist learning theory in learning. This application is not only limited to general subjects, but
also to learning Arabic. This is interesting to research because constructivism emphasizes students'
activeness in building knowledge. Especially amidst the demands of the current world of education
which is directed towards abandoning traditional methods towards a learner-centred approach.

This research aims to: 1) Find out how to implement the constructivist approach in planning
Arabic language learning at Al-Azhar Islamic Middle School in Cairo Bandung. 2) Knowing how to
implement the constructivist approach in the Arabic language learning process at Al-Azhar Islamic
Middle School Cairo Bandung. 3) Knowing how to implement the constructivist approach in evaluating
Arabic language learning at Al-Azhar Islamic Middle School in Cairo Bandung. 4) Knowing the
supporting and inhibiting factors for applying constructivist learning theory to Arabic language
learning at Al-Azhar Islamic Middle School in Cairo, Bandung. This aim is expected to provide a
comprehensive picture of the dynamics of applying constructivism theory in the field.

The theoretical framework of this research is based on constructivism, which emphasizes that
knowledge is actively built by learners through experience, social interaction, and reflection. In the
context of Arabic language learning, this theory is applied through three stages: exploration,
restructuring, and application. These stages are integrated with 21st-century skills (4C), including
critical thinking, creativity, collaboration, and communication, to support more effective and meaningful
learning.

This research uses a qualitative approach with a case study method carried out at Al-Azhar
Islamic Middle School in Cairo Bandung. Data was collected through participatory observation, in-
depth interviews with the school principal, head of curriculum, Arabic language teacher, and several
students, and documentation in the form of teaching modules, syllabus, curriculum and other school
documents. The data obtained was analyzed using the Miles and Huberman interactive model which
includes data reduction, data presentation and drawing conclusions. The analysis process was carried
out inductively from pre-field, during research, to the final stage to obtain a comprehensive picture of
the implementation of constructivism-based Arabic language learning. To maintain the validity of the
data, this research applies triangulation of sources, techniques and time. With this pattern, the research
results are expected to be able to provide an in-depth and comprehensive description of teacher
strategies, learning processes, and student involvement in learning Arabic.

The results indicate that:1) learning plans were systematically designed through lesson
plans/teaching modules that include objectives, varied methods, interactive media, and constructivism-
based assessment. 2) The implementation of learning was conducted actively and student-centered,
involving discussions, presentations, digital projects, and reflections. 3) Evaluation in Arabic language
learning a has been carried out using a constructivist approach, through digital-based diagnostic,
formative and summative (digital-based) assessments, as well as authentic assessments such as
muhadatsah practice, presentations, group discussions and reflective activities. However, several other
forms of assessment such as portfolios and digital projects have not been implemented optimally so their
implementation still requires strengthening. 4) Supporting factors include open school policies,
adequate facilities, and technology integration, while inhibiting factors consist of limited bi’ah
lughawiyyah, low student self-confidence, and frequent teacher turnover.



ABSTRAK

Isma Fauziyah: Analisis Implementasi Pembelajaran Bahasa Arab Berdasarkan Teori Konstruktivisme
(Studi Kasus di SMP Islam Al-Azhar Cairo Bandung).

SMP Islam Al-Azhar Cairo Bandung merupakan salah satu sekolah yang telah menerapkan
teori belajar konstruktivisme dalam pembelajaran. Penerapan ini tidak hanya terbatas pada mata
pelajaran umum, tetapi juga pada pembelajaran Bahasa Arab. Hal ini menjadi menarik untuk diteliti
karena konstruktivisme menekankan keaktifan siswa dalam membangun pengetahuan. Terutama di
tengah tuntutan dunia pendidikan saat ini yang diarahkan untuk meninggalkan metode tradisional
menuju pendekatan yang berpusat pada peserta didik.

Penelitian ini bertujuan untuk: 1) Mengetahui bagaimana implementasi pendekatan
konstruktivisme dalam perencanaan pembelajaran Bahasa Arab di SMP Islam Al-Azhar Cairo Bandung.
2) Mengetahui bagiamana implementasi pendekatan konstruktivisme dalam proses pembelajaran Bahasa
Arab di SMP Islam Al-Azhar Cairo Bandung. 3) Mengetahui bagaimana implementasi pendekatan
konstruktivisme dalam evaluasi pembelajaran Bahasa Arab di SMP Islam Al-Azhar Cairo Bandung. 4)
Mengetahui faktor pendukung dan penghambat penerapan teori belajar konstruktivisme pada
pembelajaran Bahasa Arab di SMP Islam Al-Azhar Cairo Bandung. Tujuan ini diharapkan mampu
memberikan gambaran yang komprehensif tentang dinamika penerapan teori konstruktivisme di
lapangan.

Kerangka berpikir penelitian ini didasarkan pada teori konstruktivisme yang menekankan
bahwa pengetahuan dibangun secara aktif oleh peserta didik melalui pengalaman, interaksi sosial, dan
proses refleksi. Dalam konteks pembelajaran Bahasa Arab, teori ini diterapkan melalui tiga tahapan,
yaitu eksplorasi, restrukturisasi, dan aplikasi. Ketiga tahapan tersebut dipadukan dengan keterampilan
abad ke-21 (4C) yang mencakup critical thinking, creativity, collaboration, dan communication,
sehingga mampu mendukung pembelajaran yang lebih efektif dan bermakna bagi peserta didik.

Penelitian ini menggunakan pendekatan kualitatif dengan metode studi kasus yang
dilaksanakan di SMP Islam Al-Azhar Cairo Bandung. Data dikumpulkan melalui observasi partisipatif,
wawancara mendalam dengan kepala sekolah, waka kurikulum, guru bahasa Arab, serta beberapa siswa,
dan dokumentasi berupa modul ajar, silabus, kurikulum, serta dokumen sekolah lainnya. Data yang
diperoleh dianalisis dengan model interaktif Miles dan Huberman yang mencakup reduksi data,
penyajian data, dan penarikan kesimpulan. Proses analisis dilakukan secara induktif sejak pra-lapangan,
selama penelitian, hingga tahap akhir untuk memperoleh gambaran menyeluruh mengenai implementasi
pembelajaran bahasa Arab berbasis konstruktivisme. Untuk menjaga keabsahan data, penelitian ini
menerapkan triangulasi sumber, teknik, dan waktu. Dengan pola ini, hasil penelitian diharapkan mampu
memberikan deskripsi yang mendalam dan komprehensif mengenai strategi guru, proses pembelajaran,
serta keterlibatan siswa dalam pembelajaran bahasa Arab.

Hasil penelitian menunjukkan: 1) Perencanaan pembelajaran telah dirancang secara sistematis
melalui penyusunan RPP/modul ajar yang memuat tujuan, metode yang bervariasi, media interaktif,
serta asesmen berbasis konstruktivisme. 2) Pelaksanaan pembelajaran berlangsung secara aktif dengan
melibatkan siswa dalam diskusi, presentasi, proyek digital, serta refleksi. 3) Evaluasi dalam
pembelajaran Bahasa Arab telah dilaksanakan dengan pendekatan konstruktivisme, melalui asesmen
diagnostik, formatif, sumatif berbasis digital, serta penilaian otentik seperti praktik muhadatsah,
presentasi, diskusi kelompok, dan kegiatan reflektif. Meskipun demikian, beberapa bentuk asesmen lain
seperti portofolio dan proyek digital belum terlaksana secara optimal sehingga implementasinya masih
memerlukan penguatan. 4) Faktor pendukung implementasi meliputi dukungan kebijakan sekolah,
sarana yang memadai, dan integrasi teknologi. Adapun faktor penghambat antara lain keterbatasan bi’ah
lughawiyyah, rendahnya kepercayaan diri siswa, serta pergantian guru yang cukup sering.



