Abstrak

Darojat, Jajat. 3230210014. Pendidikan Islam Multikultural Dalam
Internalisasi Nilai-Nilai Keberagamaan Inklusif Pada Komunitas Ciramal
(Studi Kasus Pada Masyarakat Jamblang Cirebon)

Penelitian ini dilatarbelakangi oleh kondisi sosial-keagamaan di Kecamatan
Jamblang, Kabupaten Cirebon. Ketika pada tahun 2018 Jamblang dikategorikan
sebagai wilayah berzona merah dalam kasus radikalisme. Keberagaman masyarakat
Jamblang memiliki potensi konflik yang tinggi apabila tidak dikelola secara
bijaksana. Dalam situasi tersebut, kehadiran komunitas Ciramal menjadi signifikan
sebagai agen sosial yang berperan menyeimbangkan arus penyebaran radikalisme
melalui pendekatan pendidikan Islam multikultural berbasis kearifan lokal.

Penelitian ini bertujuan untuk: 1) menganalisis secara holistik terhadap latar
belakang sosial-budaya pada komunitas Ciramal, 2) tujuan dan landasan filosofis
pendidikan Islam multikultural. 3) strategi dan implementasi pendidikan Islam
multikultural. 4) menemukan fakta hasil Pendidikan Islam multikultural, 5) dan
menemukan fakta dampak Pendidikan Islam multikultural pada komunitas Ciramal.

Penelitian ini menggunakan teori habitus Pierre Bourdieu guna memahami
pembentukan sikap dan tindakan sosial komunitas. Kemudian teori interaksionisme
simbolik George Herbert Mead untuk menjelaskan hasil dan dampak pendidikan
multikultural terhadap interaksi sosial masyarakat. Metode penelitian yang
digunakan adalah kualitatif dengan pendekatan fenomenologi sosial. Analisis data
yang dilakukan peneliti mengacu pada tiga model tindakan Alfred Schutz, yaitu
model konsistensi tindakan, model interpretasi subjektif, dan model kelayakan.

Hasil penelitian menunjukkan bahwa: (1) latar belakang sosial-budaya
komunitas Ciramal dan masyarakat Jamblang bersifat sangat heterogen, sehingga
memerlukan pengelolaan yang bijak. Kehadiran komunitas Ciramal merupakan
respons atas kegelisahan terhadap potensi konflik dalam keberagaman tersebut; (2)
tujuan dan landasan filosofis pendidikan yang dikembangkan berakar pada nilai-
nilai spiritual dan warisan kultural yang masih dipertahankan masyarakat.
Kemudian warisan tersebut dijadikan sebagai modal pengetahuan dalam
mentransformasikan nilai keberagaman inklusif; (3) strategi dan implementasi
pendidikan Islam multikultural yang dilakukan bersifat adaptif dengan
memanfaatkan nilai spiritual dan nilai budaya sebagai media transformasi sosial,
sehingga mampu menciptakan iklim yang kondusif dalam membangun sikap
inklusif melalui proses transformasi, transaksi, dan transinternalisasi nilai; (4) hasil
pendidikan menunjukkan adanya peningkatan keterbukaan sikap masyarakat serta
terbentuknya pola hubungan sosial yang bersifat pro-eksistensi, ditandai dengan
perubahan sikap sosial yang lebih inklusif di kalangan anggota komunitas dan
masyarakat Jamblang secara umum; dan (5) dampak pendidikan multikultural yang
diterapkan oleh komunitas Ciramal berkontribusi terhadap terbentuknya kohesi
sosial, keharmonisan, serta penguatan kolektivitas masyarakat, yang didorong oleh
kesadaran kolektif atas pentingnya memahami keberagamaan inklusif di tengah
keberagaman masyarakat Jamblang.



Abstract

Darojat, Jajat. 3230210014. Multicultural Islamic Education In The
Internalization Of Inclusive Religious Values Within The Ciramal Community
(A Case Study of the Jamblang Community, Cirebon)

This study is situated within the socio-religious context of Jamblang
District, Cirebon Regency, where, in 2018, the area was designated as a radicalism-
prone red zone. The religious and cultural diversity of Jamblang constitutes a
potential source of social conflict when not managed through inclusive and
constructive approaches. Against this backdrop, the Ciramal Community has
emerged as a pivotal social actor, contributing to the mitigation of radicalism by
implementing multicultural Islamic education rooted in local wisdom.

This study aims to: (1) holistically analyze the socio-cultural background of
the Ciramal community; (2) examine the objectives and philosophical foundations
of multicultural Islamic education; (3) investigate the strategies and implementation
of multicultural Islamic education; (4) identify the outcomes of multicultural
Islamic education; and (5) explore its impacts on the Ciramal community.

This study employs Pierre Bourdieu's theory of habitus to examine the
formation of the community's social dispositions and practices. In addition, George
Herbert Mead's theory of symbolic interactionism is used to explain the outcomes
and impacts of multicultural education on social interactions within the community.
The study adopts a qualitative research design with a social phenomenological
approach. Data were analyzed based on Alfred Schutz's three models of social
action analysis: the consistency model, the subjective interpretation model, and the
adequacy model.

The findings reveal that: (1) the socio-cultural backgrounds of both the
Ciramal community and the people of Jamblang are highly heterogeneous, thereby
requiring prudent and inclusive management. The emergence of the Ciramal
community represents a response to concerns regarding the potential for conflict
arising from such diversity; (2) the objectives and philosophical foundations of the
educational practices developed by the community are rooted in spiritual values and
cultural heritage that continue to be preserved by local society. These legacies are
subsequently transformed into knowledge capital for promoting the values of
inclusive diversity; (3) the strategies and implementation of multicultural Islamic
education are adaptive in nature, utilizing spiritual and cultural values as
instruments of social transformation. This approach has fostered a conducive
climate for cultivating inclusive attitudes through processes of value
transformation, transaction, and transinternalization; (4) the educational outcomes
demonstrate increased openness among community members and the establishment
of social relations characterized by pro-existence patterns, as reflected in the
emergence of more inclusive social attitudes among both members of the Ciramal
community and the broader Jamblang society; and (5) The impact of multicultural
education implemented by the Ciramal community contributes to the formation of
social cohesion, harmony, and strengthening of community collectivity, which is
driven by collective awareness of the importance of understanding inclusive
religiosity amidst the diversity of Jamblang community.
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