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. cansidered to be one of the important skills that should be maa:ln:rc-.l by college

Abstract: Critical thinking (CTyis L{]T:S'l mh'nkin process used 10 deliver ideas and making decisions that becose
students. CT 18 closely rclal-i?‘lu‘ l“';l dcmg\- e er teaching the students t0 possess CT skills takes time
parts of a TN“““"“"‘"‘_rm‘-c\?ii-f:‘;:cd 0 be directed to equip the students with this CT skills. In Indonesas
Izﬁ:i?mthlh:ﬁ:qmpuaf;n‘lc ;\"éﬁvi\y" to be a part of lfollcgc students' actif'iiin.:s \x v.onsl:jjn::l onn: :\J:“:;
train the students CT skills. This study aims at evaluating the emergence of CT skills in de .J m? § o
conducted by EFL leamers, The fundamental CT skills proposed by Fisher (ZlIQI] \\'crc_unllmi. ﬂo n; |\ ;
this goal. four participants are selected purposively by considering the result from their recorde \l;l .u m‘n
the specch and their notes that they made in case building section. The instruments use 1o collect the .
are document analysis and recorded video. The result shows six from nine kinds of mndnm_cfmim_ [
covered by EFL students' in English debates. They are (1) reasons and conclusions, (2) clanl_y and lfllc“l"‘
expressions and ideas, (3) evaluate arguments of different kinds, (4) produce explanations. l-‘]d‘fs;
Inferences, and (6) produce arguments. This study contributes to provide the new perspective lh:flm:‘m
has potential to foster the students' Critical Thinking. However. To face the challenge. the students
be provided more activities like a debate in and out of the class.
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technique. Otherwise, it focuses on, if any, the Kinds
of CT skills emerging in the debates. The study
focuses on fundamental critical thinking skills
proposed by Fisher (2001) shown in the EFL
students English debates. Specifically, this present
study is intended to analyze what kinds of
fundamental CT skills emerge in English debates
that can be covered by EFL students. It is expected
that the result of the research provides useful and
reliable data and information about the kind of
fundamentals of CT that can be covered by EFL
students on their debate activity as well as the debate
activity role to promote the emergence of EFL
students fundamental CT skills in order to train
learners to be critical thinkers.

2 LITERATURE REVIEW

Critical Thinking

Experts have define Critical
ways. Butler (2012) cited in Ch
Critical Thinking as one of th
sills. He defines Critical Thinkin
reasoned judgments to focus on dec
believe oJr do. The "Reasoned” is Pmd““dl!’lg
considering  logical  thinking  Proces® “;"w
"ludging" consists of determining the degre e
which a thing meets a standard, 2 pul, O 11]!!;
riteria (Beyer, 1995; Facione & others, olves
Norris & Ennis, 1989; Stapleton. 2000- 1t T
ogical thinking, decision making: and E)r
solving process (Butler, 2012; Halper™ 200(:'.(

This study is utilized the flmda'_“""'al
Proposed by Fisher (2001). The nin
“Titical thinking skills are focused N the
sill to: (a) identify the elements in @ <%
®pecially reasons and conclusions: )
“Valuate  assumptions, (c) clarify
EXpressions and ideas, (d) judge the ac) evaluate
Specially the credibility of claims- Je &
reuments of different kinds: (D analyz®

Chinking in several
en (2017) considers
e mostly-discussed
2 as making
iding what 10

LIN )
ec lmnlom‘ ,-?

—

nd f: :
I.rm,l;-mrgp r'.( “'"A’ngr
—— ﬂrm';-_".,

and py,
Oduge
expl
Make (|Ctiii{‘n'ip o
Elrglllm‘n[i

Debae

f Kritgcr 2 7
Orm that exams
¢

thetgy S what
d Tic whll‘h i Ihc [I‘: or g ot he o
chate the technique of case or
¢ must he o sig Persuasion, | )
es: d

© alfirmatiye and

et
1aentified by gheif Speaker numpe,

side. For |
. roi i T and thej
affirmative !::tancc_ first affirmatiye- !:1 (I‘Tjr o
m speaker), *{hirg negative [‘ hc i
=dtve: (the third

negatiy, ;
€ team speaker), and so o (Quinn, 2005)
CT and Debate
Critical thinkin
Teaching T
collaboration whe

2 has a relatj ;
through '(a;:;;ewntlfr:;debme
T Te 1eams can achieve high, X .fﬂr
of thinking through the use of e b
(Freeley & Steinberg. 2005) Roper e o ence
erg, 2005). Rather than lecturine
sI_udent§ learn more advanced by actively analvzin:l
discussing, and applying content in meaningful ways
(Bonwell & Eison, 1991). iy S
Goqdwin (2003) has investigated the students’
perception toward debate. The study asks students to
do teamwork in preparing debates on arising issues
The result of the study shows that most of the
students reported that analyzing arguments on the
debate was useful and helpful in gaining knowledge.
It shows that debate increases their tolerance level
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Haghighi (2015). The result of the study shows
debate is helpful in teaching CT (Frecley &
Steinberg, 2005). Thus, CT is seen as the important
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i i al CT
The results show that six from nine 1'}|_ndamcnlh'15| N
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obtained from video documentation and do

analysis. _ 5y
The first participant’ shows six fundamental CT

points. The points elaborated in Table 1:

Table 1: The First Participant’ Emerging CT Skills

No. | Fundamental Example
& .
1 Reasons and And thereby human rights
Conclusions threaten local norms.
2 Clarify and For example. I would like to
Interpret give example why human
expressions right threaten local norm.
and ideas blasphemy law.
3 Evaluate Blasphemy law in Ahok's‘
arguments of | case happens because there is
different no 9Inriﬁcatnun1_ about issue
kinds religion something wrong or
not,
4 Produce This is the case from 2016,
explanations | one year ago until now. And
this is still not solve. This is
because there is no
clarification about issue
religion something wrong or
not.
] Draw The first of all | would like to
Inferences give standardization so we
can conclude the motion that
are going to begin today.
6 Produce We have to know that every
arguments local places should have their
own perception, belief, and
rules. no matter it is
threatened or not. Most of it,
most of the thing that make
human right threaten local
norm is something that not
L trestened, |

The data of the first participant’ are taken from the
recorded video along debate battle, The recorded
video is transcribed in order to make it easier to
analyze. The motion of the case above is this house
believes that human right threatens local norm,

Table 2: The Second Participant' Emerging CT ski|ls

No. [ Fundamental Example
CT
1 Reasons and Because, if we can do
Conclusions

anything that we wan_ the
other people would not
always fine abou ji_
Therefore, their satisfactions
are arbitrary apd lemporary,
And in the end of the day 1I:1c\'

: ust want more.
2 Clarify and Human riéht can be am-[hjné

TTECH 2

Interpret
cxpressions

and ideas

~

Pedugogy and Use”

people can do anyiges
wanl withoyy Iimitatinn 5
long as it satisfies their s

] Evaluate n most Europcan countrfcc?j:‘“
arguments of p;rt in united statcs, “chr
different ind it normal jf they fing
kircs couples sh‘nw!ng affection
the public, like kissing or
hugging.
1 Produce —.\N‘ﬁ%fm
5 | Draw mﬁm
inferences really danger if they are
allowed to do the thing freely
without the consideration 1,
protect other’s hymgp,
feelings. security,
comfortability, g,
5 Produce Since Ipdoncsian people are
arguments still conservative,

fundamental. that are very
bad. the freedom of opinjgn
itself is also the part of humap
right. Right? Therefore, the
norm itself or local norm
itself is meant to protect the
union of the people, the
citizens then again, it also
good a proof that human right

can threaten local norm,

The data of the second participant’ are taken from
the recorded video along debate battle, The recorded
video is transcribed in order to make it easier to
analyze. The motion of the case above is this house
believes that human right threatens local norm,

Table 3: The Third Participant’ Emerging CT Skills

No. | Fundamental
- CT
1 Reasons and
Conclusions
ESN"7"m
Interpret
expressions
] and ideas
3 Evaluate
arguments of
different
e ] kinds
4 Produce
——planations |
3 Draw
Inferences
]

—

Example

e
Human right is threaten local

And then, there is no doubt to
that.

So, the human right will make
anew rules to block the local
norm rules.

Human right is always what
people want but not what
people needed.

norm because there are a lot
of different between local
norm and human right.

Not found

In every country in this world
always campaign about
LGBT as the name of human

right. And then. there is no
doubt to that. ladies and
gentlemen human right
already campaign about

LGBT in every country. every

country, every single country
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Human right is threaten local
norm because there are g log
of different between local
norm and human right. Like
what [ already said,
something that a local norm
rules but it against human
right,

e ]
=3 Produce
arguments

b

The data of the thirq Parlicipant‘ are taken from the
noted that the participants make in case building
section. The motion.()f the case above is this house
pelieve that human right threaten local norm.

Table 4: The Fourth Participant’ Emerging CT Skills

No. | Fundamental Example
CT
—7 | Reasonsand | Since majority people in rural
Conclusions area are illiterate that they are
casily manipulated. that they
are ...
Therefore. we should believe
what he has taught us.
"2 | Clarify and For example. the prophet of
Interpret Muhammad SAW was not
expressions living in prosperity.
and ideas
3 Evaluate In one of those religions.
arguments of there should be Iess.ons that
different are bt:'ingI taugll?l in that
kinds particular religions.
4 Produce Not found
explanations
5 Draw They should have just been
Inferences the one who spreads al'{uul the
lessons without expecting any
financial feedback. or they
should matter about their
prosperity. Even. for example
the prophet of Muhammad
SAW was not living in
prosperity.
6 Produce | want to point out abc[)]ut the
overnment team they
SR mclflioncd that the certificate
is related to the pruspcril_\"ot
the preachers and that it is
o correlated with their job |

The data of the fourth participant’ are taken from the
Noted that the participants make in case pmldmg
section. The motion of the case above was this house
Support preacher certification.
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